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Session Objectives:
By the end of the session today we will have:
• Discussed the Professional Standards for Educational Leaders Rubric and
its alignment to growth of principal professional practice
• Analyzed Standard 3 from the Professional Standards for Educational
Leaders to create specific steps (actions) to implement equitable leadership
for ALL students and staff.
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The Office of Leadership
Development and
School Improvement

Fostering the Growth of Effective Leaders
Provide targeted professional learning
experiences and resources to equip current
and future leaders with the skills and
knowledge required for successful school and
district leadership.

Ensuring Valid and Reliable Evaluations

http://marylandpublicschools.org/
about/Pages/OTPE/index.aspx

Oversee the development and implementation
of Maryland’s teacher and principal evaluation
system. Training, guidance, and support is
provided to local school systems in the
implementation of fair and valid evaluations.

Raising the Quality of Education
Provide customized professional learning
experiences and support, informed by data
and grounded in effective practices, to
improve school performance.
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Research Supports a Strong Connection Between
School Improvement and Leadership Development
“…there are virtually no documented instances of troubled schools being turned around
without intervention by a powerful leader. Many other factors may contribute to such
turnarounds, but leadership is the catalyst.”-- How Leadership Influences Student Learning, Kenneth Leithwood, et al, University
of Minnesota, University of Toronto, 2004

Principals are “second only to classroom
instruction among all school-related factors
that contribute to what students learn at
school.”-- How Leadership Influences Student Learning, Kenneth
Leithwood, et al, University of Minnesota, University of Toronto, 2004

“Principals are multipliers of
effective teaching.”
-- Developing Excellent School Principals to Advance Teaching
and Learning: Considerations for State Policy, Paul Manna, The
Wallace Foundation, 2015
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State Principal Evaluation Model 2013-2017
Professional Practice 50%
Maryland Instructional
Leadership Framework

Interstate School Leaders
Licensure Consortium
Standards

Vision

Operations and Budget

Culture

Communication

Curriculum, Instruction,
and Assessment

School Community

Observation /
Evaluation of Teachers

Integrity, Fairness, and
Ethics

Technology and Data
Professional Development
Stakeholder Engagement

Student Growth 50%
Assessment Informed Growth Measure
(informed by local or state assessment)

Whole School Growth Measure

2018-2019 All School
Systems Must Align to the
Professional Practice for
Educational Leaders

Ratings: Highly Effective, Effective, or Ineffective
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For the Last 3 Years, Most Maryland Principals were
Rated as Highly Effective or Effective
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School Systems Range from Reporting 96% Highly
Effective Principals to 0% Highly Effective Principals
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“If nothing ever changed,
there would be no butterflies.”
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An Overview of the Professional Standards for
Educational Leaders
• Adopted by the Maryland State
Board of Education in 2017.
• Guide administrator licensure,
evaluation, and professional
learning.
• Define effective practices of school
leaders to promote academic
success and well-being for each
student.
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Organization of the Professional Standards for
Educational Leaders
Part III:
Support
s

• Provide a high-level introduction to
the Professional Standards for
Educational Leaders and
performance expectations
• Share examples of effective
leadership practices that improve
school performance

Part I:
Drivers

Part II:
Core

• Serve as a precursor to professional
learning experiences provided by the
Office of Leadership Development
and School Improvement
Part IV:
Anchor
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Maryland’s PSEL Rubric
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Professional Standards for Educational Leaders (PSEL)
Rubric

• Defines expectations of
highly effective, effective,
developing and ineffective
leaders.
• Guides ongoing
professional learning
experiences for principal
supervisors and principals.
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PSEL Rubric at a Glance
An Ineffective School Leader...

Descriptors show
horizontal
alignment across
three levels of
practice.

Inconsistently…
● Develops and communicates the
school’s vision, mission, and core
values. (a, b)
● Uses data to inform continuous
improvement that promotes the
success of each student. (b, c, e)
● Involves stakeholders to promote
implementation of vision, mission,
and/or core values that support
student learning. (b, e, f)
● Evaluates actions to achieve the
school’s vision. (d)

A Developing School Leader…
●

●

●

●
●

Communicates the school vision,
mission, and core values to
stakeholders (e.g. parents,
teachers, community members). (a,
b)
Facilitates opportunities for
stakeholders to collaborate to
promote student success. (b, f)
Identifies a set of core values that
recognizes the importance of
student-centered education. (c, f)
Initiates continuous improvement
efforts. (c, d)
Uses data to inform school actions
that promote student success in
alignment with school’s vision,
mission, or core values.(d, e)

An Effective School Leader…
...reaches the “developing” level and…
● Collaboratively develops and
implements a student-centered
mission and vision that are aligned
with the school system’s mission and
vision. (a,f)
● Uses data and input from stakeholders
to inform the development of a
mission and vision that promotes
effective organizational practices,
high-quality education, and academic
success for each student. (b)
● Articulates and advocates a core set of
values that defines the school’s
culture and stress the imperative for
student-centered education, high
expectation and student support;
equity, inclusiveness, and social
justice; and continuous improvement.
(c)
● Reviews and evaluates stakeholder
(e.g. parents, teachers, students,
community members) feedback and
other data sets regularly and
collaboratively to identify strengths,
address challenges, and adapt the
school mission, vision, and/or values
as needed. (d, e)
● Models and pursues the school’s
mission, vision, and core values in all
aspects of leadership. (g)

A Highly Effective School Leader…
...reaches and maintains the
“effective” level and…
● Provides evidence that
stakeholder groups (e.g. parents,
teachers, students, community
members) advocate for and is
supportive of the school’s vision,
mission, and core values.
● Aligns partnerships (e.g.
community organizations,
vendors) to support
implementation of vision,
mission, and core values.

Represents all of the
effective tier with
additional descriptors of
practice.
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Rubric Activity
• For your standard circle the words that stand out to you that make a
difference between each level of performance.
• What do you see as distinguishing characteristics between each of the
performance levels? What stands out for professional practice or
distinguishes each level of performance?
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Definitions of Effectiveness

• The highly effective school leader spreads, beyond the school building, effective practices
that significantly improve student outcomes.
The effective
school
leader
consistently
implements
effective
practices
that translate
Highly
• •Leadership
practice
stands
out
as noteworthy
with significant
and
sustainable
results in into
Effective
studentschool
outcomes.
student
achievement
that leader
exceeds
student growth
targets.
•improved
The developing
attempts
to implement
effective practices, but has not
•
Leadership
practice
produces
desired
and
consistent
results,
in alignment
school
•
Performance
at
this
level
usually
impacts
the
school
system,
state,
or otherswith
outside
the
consistent
in achieving
student
outcomes.
• The effective school leadermade
consistently
implementsresults
effective practices
that translate
into improved
student outcomes.
goals,
that meets
student
targets.
• Leadership practice produces
desired
andbroadly,
consistent
results,
indocumented
alignment with
school
system
goals, that meets
growth
targets.
school
more
with
accomplishments
ofstudent
leading
peers
to student
modify
their
•Leadership
The
ineffective
school
leader
isgrowth
aware
of
effective
practices
but
does
not
consistently
•system
practice
is making
strides
and
produces
results
that
approach
growth
• Performance at this level embodies the fullness of the PSEL elements, fosters robust collaboration and data analysis, and establishes a track record of
Highly
Effective
•practices
Performance
at
this
level
embodies
the
fullness
of
the
PSEL
elements,
fosters
robust
Effective
student success.
or systems
to improve
student performance.
demonstrate
evidence
of implementation
resulting in little to no student growth.
targets.
collaboration
and
data
analysis,
and
establishes
a track
record
of student
success.
Effective
Leadership practice
is limited,
inconsistent,
and
in need
of significant
improvement.
• •Performance
at this level
includes
actions made
towards
promising
outcomes,
though
•outcomes
Performance
at this
tends has
to not
be
passive
without
focus and requires targeted
staff
andlevel
students
not
regularly
achieved.
Developing
• The developing school leader
attempts tofor
implement
effective
practices, butare
made
consistent results
in achieving student outcomes.
• Leadership practice is makingintervention
strides and produces
results
that
approach
student
growth
targets.
to address key improvement needs
• The highly effective school leader spreads, beyond the school building, effective practices that significantly improve student outcomes.
• Leadership practice stands out as noteworthy with significant and sustainable results in student achievement that exceeds student growth targets.
• Performance at this level usually impacts the school system, state, or others outside the school more broadly, with documented accomplishments of leading
peers to modify their practices or systems to improve student performance.

Ineffective

Developing • Performance at this level includes actions made towards promising outcomes, though outcomes for staff and students are not regularly achieved.

Ineffective

• The ineffective school leader is aware of effective practices but does not consistently demonstrate evidence of implementation resulting in little to no student
growth.
• Leadership practice is limited, inconsistent, and in need of significant improvement.
• Performance at this level tends to be passive without focus and requires targeted intervention to address key improvement needs.
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Spotlight on Standard 3 and 10

Standard 3. Equity and Cultural Responsiveness
Effective educational leaders strive for equity of educational
opportunity and culturally responsive practices to promote each
student’s academic success and well-being.
Standard 10. School Improvement
Effective educational leaders act as agents of continuous
improvement to promote each student’s academic success and
well-being.
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Equity in ESSA

• Determine equity gap for a
school and/or LEA based on
student groups
• Emphasis on equitable access
to instructional programs and
effective educators

http://marylandpublicschools.org/about/Documents/ESSA/MDESSAS
ubmissionConsolidatedStatePlanFinal.pdf
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Equality vs. Equity

“To truly level the playing field, educators must move
beyond a focus on equality and start demanding
equity. By focusing on equity we expand our offerings
beyond student placement. And in doing so, we can
broaden our vision to include not only equity for
students of all races and ethnicities but also for
students of all socioeconomic statuses…”
- Building Equity, p. 16
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What is equity?

Activity: Using the Rubric to Guide
Your Professional Practice
• Professional Standards for Educational
Leaders – Standard 3
• Maryland’s PSEL Rubric
• Suggested Evidence from the Principal
Evaluation Guidebook
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Equity Exercise
•
•
•
•

Green Dot - Highly Effective.
Yellow Dot - Effective.
Blue Dot - Developing.
Red Dot - Ineffective

Evidence
• How many Green Dots do you have?
• Discuss why you chose the color for each
element?

Standard Three Rubric
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Evidence
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Supporting your Assessment

Standard 3: Equity and Cultural
Responsiveness

Appendix D
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Tale of Two Schools

The Reality Regarding Equity

Equity & Evidence

Equity
without
Evidence
is simply
Effort.

Next Steps

• Conduct focus groups on Teacher Principal Evaluation –
December 12.
• Recording online workshops to support implementation of
the PSEL rubric.
• Revise professional practice domains for teacher evaluation
system and student growth measures for teacher and
principals (public comment).
• Develop resources to support revisions to evaluations.
• Conduct evaluator training during the summer of 2019.
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Office of Leadership Development and School Improvement
Ed Mitzel
Coordinator of Leadership Development
Edmund.Mitzel@Maryland.gov
410-767-0348

Contact Us With
Any Questions

Dr. Felicia Lanham Tarason
Leadership and Turnaround Development
Specialist
Felicia.Lanhamtarson@Maryland.gov
410.767.0232
Dr. Brian Eyer
Leadership Development Specialist
Brian.Eyer@Maryland.gov
410.767.0725
Access resources at the
Maryland Resource Hub:
www.marylandresourcehub.com

http://marylandpublicschools.org/about/Pages/OTPE/index.aspx
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