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Domain 1: Turnaround Leadership 
Turnaround leaders at the state, local district, and school levels drive initiatives to facilitate rapid, significant 
improvement for low-performing schools.  Because the state education agency, districts, and schools function 
collectively as a system, leaders’ initiatives at any one level of the system affect other levels. At all levels in 
the system, leaders make it a priority to elevate the performance of low-achieving schools, and they 
communicate the urgent need for turnaround so that all students receive the high-quality education they 
deserve.  The policies, structures, resources, and personnel that leaders put into place to rapidly and 
significantly improve schools reflect the leaders’ strong commitment to this work. Turnaround leaders 
catalyze and organize the coordinated work of the staff charged with implementing efforts to rapidly improve 
schools, harnessing their efforts and drawing them to a shared vision of success. Leaders at all levels 
understand their role in ensuring turnaround; they develop and execute data-informed turnaround plans that 
are customized to local needs to guide and monitor turnaround initiatives; and they accept responsibility for 
results. 

 
Practice 1A:  Prioritize improvement and communicate its urgency 
 
o Set the strategic direction for turnaround, and establish clear policies, structures, and expectations for 

constituents to work toward ambitious improvement goals.  
o Articulate a commitment to turnaround around lowest-performing schools and advocate fiercely across 

audiences for these schools. 
o Closely monitor, discuss, report, and act upon the progress of schools undertaking rapid improvement. 

 
Practice 1B: Monitor short- and long-term goals 
 
o Develop goals informed by recent performance trends, and identify practices aimed at realizing a clearly 

articulated turnaround vision of significantly improved student learning. 
o Establish milestones for gauging progress.  Continually update timelines and tasks to maintain the pace 

needed to accomplish meaningful goals quickly. 
o Respond to regular feedback on progress toward goal-directed milestones, and make timely changes in 

policy, programs, and personnel to get on track in achieving desired results for students. 
o Capitalize on initial turnaround successes and momentum to shift the focus from change itself to 

incorporating and establishing effective organizational processes, structures, and interactions that contribute 
to continuous organizational improvement 

 
Practice 1C: Customize and target support to meet needs 
 
o Provide customized, targeted, and timely support for turnaround efforts. 
o Align support to ensure coherence and integration with other necessary initiatives; eliminate unnecessary 

initiatives. 
o Regularly monitor progress to identify support needs and then act quickly and competently to address those 

needs.  
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Domain 2: Talent Development 
Turnaround requires competent and committed personnel at every level and in every position.  Policies and 
procedures to identify, select, place, retain, and sustain these personnel, especially teachers and school-level 
leaders, are a precursor to school turnaround, and staffing of teachers and leaders for turnaround schools 
should be approached with equity in mind.  Turnaround competencies are identified and used to select and 
develop turnaround teachers, model teachers, and leaders.  At all levels, educators utilize and hone their 
instructional and transformational leadership to build capacity in those they supervise by continually 
balancing support with accountability. 

 

Practice 2A: Recruit, develop, retain, and sustain talent 
 
o Proactively plan for recruiting and developing talent with turnaround-specific competencies to quickly fill 

vacancies which will inevitably occur during the turnaround process. 
o Use multiple sources of data to match candidate skills and competencies to school needs, prioritizing the 

highest need schools. 
o Institute succession planning activities by creating in-house district preparation programs designed to foster 

and generate turnaround competencies to develop future turnaround leaders and teachers. 

 
Practice 2B: Target professional learning opportunities 
 
o Offer high-quality, individualized, and responsive professional learning opportunities designed to guild the 

capacity needed for rapid school improvement. 
o Offer regular opportunities for job-embedded learning including coaching, mentoring, and observation 

(including peer observations). 
o Leverage and maximize the effectiveness of high-performing teachers, coaches, and leaders by using them 

as models and peer coaches. 
 

Practice 2C: Set clear performance expectations 
 
o Create and share expectations for a level of professional performance for every role in the system. 
o Develop and implement performance-management processes that include clear means for monitoring 

progress, flexibility to rapidly respond to professional learning needs, and opportunities to revise milestones 
as needed. 
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Domain 3: Instructional Transformation 
Improvement in student learning outcomes depends on system-wide support for change in classroom 
instruction.  Effective instructional practice, including strong standards-based instruction, data-based 
planning, differentiation and individualization, research-based pedagogical approaches, and classroom 
management, must be identified and supported at the school, district, and broader system level.  Schools 
cultivate an environment of both high expectations and support for students’ academic accomplishment.  
While districts and schools strive to focus their organization’s attention on the in-school factors impacting 
student performance, they also attempt to address factors that are traditionally non-school-based so that 
every student comes to the task of learning ready for the challenge. 

 

Practice 3A: Diagnose and respond to student learning needs 
 
o Diagnose student learning needs and use identified needs to drive all instructional decisions. 
o Incorporate effective student supports and instructional interventions. 
o Use fluid, rapid assessment and adjustment of instructional grouping and delivery to adapt to student 

learning needs. 

 
Practice 3B: Provide rigorous evidence-based instruction 
 
o Set high academic standards and ensure access to rigorous standards-based curricula. 
o Provide supports to ensure evidence is used in instructional planning and facilitation of student learning. 
o As gaps are identified in the curriculum or instructional delivery, develop plans to strengthen these key 

components. 

 
Practice 3C: Remove barriers and provide opportunities 
 
o Systematically identify barriers to student learning and opportunities to enhance learning opportunities for 

students who demonstrate early mastery. 
o Partner with community-based organizations, such as health and wellness organizations, youth 

organizations, and other service providers, to support students in overcoming obstacles and developing 
personal competencies that propel success in school and life. 
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Domain 4: Culture Shift 
A successful turnaround depends on many people working together to achieve extraordinary results.  
Attaining the necessary level of commitment to achieve these results requires a dramatic culture shift toward 
both high academic expectations and concerted effort.  A turnaround culture fuses strong community 
cohesion with an academic press; one without the other is insufficient.  Leadership establishes the structure 
and opportunities for faculty and staff to work together around common goals, engendering a culture of 
mutual respect, shared responsibility, and focused attention on student learning.  State, district, and school 
leaders engage families to support their children’s learning and the overall turnaround effort.  A strong school 
community attends to the culture both inside and outside the school, gathering input from stakeholders and 
gauging perceptions about the school and the turnaround effort.  Students are challenged and supported to 
aim higher, work harder, and realize the satisfaction of accomplishment.  A positive school climate reflects a 
supportive and fulfilling environment, learning conditions that meet the needs of students, people sure of their 
roles and relationships in student learning, and a culture that values trust, respect, and high expectations. 

 
Practice 4A:  Build a strong community intensely focused on student learning 
 
o Celebrate successes – starting with quick wins early in the turnaround process – of students, family, 

teachers, and leaders.  Early success promotes an expectation for further success and engenders 
confidence in the competence of colleagues. 

o Provide explicit expectations and support for each person’s role (expected behaviors) both in the turnaround 
and in student progress. 

o Create opportunities for members of the school community to come together to discuss, explore, and reflect 
on student learning. 

o Champion high expectations (of self and others), embed them in everyday practice and language, and 
reinforce them through shared accountability and follow-through on strategies for dramatically improving 
student outcomes. 

 

Practice 4B: Solicit stakeholder input 
 
o Gather and use collective perceptions – held by school personnel, students, families, and the broader 

community – about the degree to which their school climate is or is not positive to gauge the climate-related 
work to be done by a school striving for turnaround. 

o Consider stakeholder perceptions when identifying priorities and improving the underlying conditions that 
contribute to school climate issues. 

o Acknowledge and respond to constructive feedback, suggestions, and criticism.  

 

Practice 4C: Engage students and families in pursuing education goals 
 
o Intentionally build students’ personal competencies to pursue goals, persist with tasks, appraise their 

progress, hone learning strategies, and direct their own learning to further enhance their capacity to learn 
and succeed. 

o Provide students with opportunities to connect their learning in school with their interests and aspirations. 
o Meaningfully engage parents in their child’s learning, progress, interests, and long-term goals. 


