
Criteria I Background: Curriculum and instructional materials must reflect a wide range of text types and genres, as 

required by the standards. Knowledge built at one grade level should be expanded in other grade levels as indicated in 

the Vertical Progressions. 

I: Alignment to Maryland College- and Career- 
Ready Standards (MCCRS) 

Strengths Provide specific evi-
dence or examples of commen-
dations. 

Challenges or Concerns Pro-
vide specific evidence or exam-
ples of areas for improvement. 

Measurable Alignment: includes a clear and spe-
cific purpose between MCCRS and the behavioral 
(measurable) objective. 

Text Complexity: consistently provides opportu-
nities to read both literary and informational texts 
in the text complexity grade band, which include a 
mix of short and full selections. 

Vocabulary Acquisition: provides strategies for 
vocabulary acquisition. 

Variety of Text:  There is a range of materials, 
both print and digital, which feature diverse cul-
tures, represent high quality, and are appropriate 
in topic and theme for the grade level. 

Additional tool: Lexile Framework for Reading 

  

  

  

  

  

Qualitative Summary of Evidence 

Rating Scale for Part I: Select only one to support your summary above. 

☐4- Meets almost all or all of the criteria with strong connections between standards and lessons. 

☐3- Meets most of the criteria with strong connections between standards and lessons. 

☐2- Meets some of the criteria, but connection between standards and lessons is questionable. 

☐1- Meets few of the criteria and connections between standards and lessons is vague or weak. 

☐0- Does not meet criteria. 

Curriculum Vetting Rubric for English Language Arts 

Criteria IV Background: Since assessment drives instruction, lessons include regular formative and summative 
measures to determine whether students are mastering standards-based content and skills. 

IV. Assessment Design and Purpose 
Criteria 

Strengths Provide specific evi-
dence or examples of commen-
dations 

Challenges or Concerns Pro-
vide specific evidence or ex-
amples of areas for im-
provement 

Valid Measures: elicits observable evidence of the 
degree to which a student can independently 
demonstrate mastery of the standards with appro-
priately complex text. 

Success Criteria: includes aligned rubrics and/or 
assessment guidelines sufficient for interpreting 
performance. 

Accommodations and Accessibility: includes as-
sessments appropriate to all students. 

Reliable Measures: includes assessments, whether 
formal or informal, designed to provide multiple 
opportunities for students to demonstrate their 
proficiency. 

    

Qualitative Summary of Evidence 

Rating Scale for Part IV: Select only one to support your summary above. 

☐4- Meets almost all or all of the criteria with strong connections between standards and lessons. 

☐3- Meets most of the criteria with strong connections between standards and lessons. 

☐2- Meets some of the criteria, but connection between standards and lessons is questionable. 

☐1- Meets few of the criteria and connections between standards and lessons is vague or weak. 

☐0- Does not meet criteria. 

https://mdk12.msde.maryland.gov/INSTRUCTION/curriculum/ela/Pages/EnglishHomePage.aspx
https://lexile.com/educators/tools-to-support-reading-at-school/tools-to-help-teach-a-book/lexile-chapter-guides/


Criteria III Background: While scaffolds are not a part of the standards themselves, it is important to meet the range 
of student needs in the classroom. Supports and scaffolds should draw students back to the text and provide strate-
gies for vocabulary acquisition. All scaffolding and supports require ongoing formal and informal assessments that 
provide multiple opportunities for students to demonstrate their proficiency, both cooperatively and independently. 
Scaffolding is not just intended for struggling students, but also for students who are ready for above grade-level 
work. 

III: Instructional Supports Build Proficiency and 
Independence 

Strengths. Provide specific evi-
dence or examples of commen-
dations 

Challenges or Concerns Pro-
vide specific evidence or ex-
amples of areas for improve-
ment 

Equal Access to Text: provides all students with 
multiple opportunities to engage with text of ap-
propriate complexity for the grade level. 
 

Close Reading Techniques: focuses on challenging 
sections of text(s) and engage students in produc-
tive struggle through academic discussion and text
-dependent questioning techniques that build to-
ward independence and proficiency. 
 

Evidence of Differentiation: Considers students 
with disabilities, English learners, and students 
who are performing at or below grade level. 
 

Extensions are Appropriate: Provides extensions 
for students who read well above grade level. 

    

Qualitative Summary of Evidence 

Rating Scale for Part III: Select only one to support your summary above. 

☐4- Meets almost all or all of the criteria with strong connections between standards and lessons. 

☐3- Meets most of the criteria with strong connections between standards and lessons. 

☐2- Meets some of the criteria, but connection between standards and lessons is questionable. 

☐1- Meets few of the criteria and connections between standards and lessons is vague or weak. 

☐0- Does not meet criteria. 

Criteria II Background: The Key shifts, as indicated in the adoption of the MCCRS (CCSS), are evident throughout. 

Thoughtful/Sustained focus on these shifts means students must have access to and regular practice with complex text 

and related academic language, reading, writing, and language standards. Instruction explicitly calls for students’ re-

sponses to be grounded in evidence from texts, both literary and informational. Lessons have a greater emphasis on 

informational texts in order to build knowledge through content-rich nonfiction, which includes literary non-fiction, 

historical documents, and scientific texts. (corestandards.org) 

II: Key Shifts are Evident  
Criteria 

Strengths Provide specific evi-
dence or examples of commen-
dations 

Challenges and Concerns 
Provide specific evidence or 
examples of areas for im-
provement 

Text-based evidence: facilitates oral and written 
responses grounded in textual evidence and driven 
by higher-order thinking skills. 

Writing from sources: suggests that students rou-
tinely draw evidence from texts in writing to ana-
lyze, create, or argue. 

Academic vocabulary: focuses on building stu-
dents’ vocabulary through instruction and context. 

Balanced of Non-fiction to Literary text: In K-5, 
there is a 50/50 balance of nonfiction to literary 
texts, whereas in high school, nonfiction texts are 
to be more prominently featured in English classes 
as well as in science, history, and technical classes 
to maintain a 70/30* balance of nonfiction to liter-
ary texts. 

    

  

  

  

Qualitative Summary of Evidence 

Rating Scale for Part II: Select only one to support your summary above. 

☐4- Meets almost all or all of the criteria with strong connections between standards and lessons. 

☐3- Meets most of the criteria with strong connections between standards and lessons. 

☐2- Meets some of the criteria, but connection between standards and lessons is questionable. 

☐1- Meets few of the criteria and connections between standards and lessons is vague or weak. 

☐0- Does not meet criteria. 

http://www.corestandards.org/other-resources/key-shifts-in-english-language-arts/

